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The Inclusive Practice Project:

The context

Four countries in the UK

Scotland has its own educational system

Seven universities have Initial teacher education
No separate initial training for special education

Two main routes to Qualified Teacher Status In
Scotland

o Four year BEd

o One year PGDE (approx 380 students at Aberdeen)



Background to the Project

Concerns about underachievement and exclusion of
certain groups

Attempts to help the ‘bottom 20%’ have been largely
unsuccessful (OECD, 2007)

In most universities, courses on special needs and
diversity are optional

Schools becoming increasingly diverse
National policies have a broad definition of inclusion

Recognition that inclusion is the responsibility of all
teachers

Four years of funding by Scottish Government



The Inclusive Practice Project at
Aberdeen

Aims to develop new approaches to training of all
teachers so that they have

a greater awareness and understanding of the
educational and social problems/issues that can
affect children’s learning

developed strategies they can use to support
and deal with such difficulties



The course reform

Major changes include:

Q

Merging primary and secondary students for
professional studies

Inclusion and diversity addressed from start of course

Inclusion issues embedded throughout the course and
are assessed

A focus on professionalism and an exploration of
professional identities

For all students, on all courses, not just some
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University of Aberdeen PGDE course overview
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What do teachers need to know, to believe
and to be able to do?

About:

B Children (their interests, previous experiences and
learning, culture, their communities, language)

B The broader social and educational context

B \Why some children have difficulties in learning

B The curriculum

B Assessment

B Pedagogy

B Being a professional teacher

B Schools and schooling

B Themselves (their beliefs, assumptions and their world
view)



Three elements are required

The Head (knowledge and understanding)
The Hands (skills and abilities)

The Heart (values, attitudes and beliefs)
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SCOTTISH TEACHER EDUCATION
COMMITTEE

National Framework for
Inclusion
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How might we know if what we do makes a difference?

Conducting research on outcomes of our courses

Do they make a difference ‘here and now’ and in the
future

Monitoring students’ learning and professional
behaviour

Follow-up studies of new teachers in schools
By involving key-stakeholders

By reviewing the way we make judgments about our
students



Some concluding thoughts

The relationship between teacher education, educational
equity and student outcomes requires on-going
examination

Reform of ITE is but the first step

Teacher educators as well as teachers need support and
professional development

A political and educational consensus needs to be built
Reform is complex and long-term process



More information

www.frameworkforinclusion.org

Agencia Europea para el Desarrollo de la
Educacion del Alumnado con Necesidades
Educativas Especiales

1) TEACHER EDUCATION FOR
INCLUSION:International Literature Review

2) FORMACION DEL PROFESORADO PARA LA
EDUCACION INCLUSIVA EN EUROPA Retosy
oportunidades

http://www.european-agency.org
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